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CREATING USEFUL END PRODUCTS MODULE

Every session in the Center ends with the tutor and the client reviewing and solidifying the client’s end
product to support the client’s independent writing and to record the progress made during a
session.

End Products

End products vary by session, but examples include: outlines, charts (t-charts, flow charts, Venn
diagrams, efc.), thesis statements, brainstorming notes, grammatical explanations, citation examples,
helpful diagrams, or revised editions of drafts. While take-home products are developed throughout
the session, the last five minutes is the time to clarify the product, celebrate the accomplishments it
signifies, and, most importantly, discuss it in relafion to the client’s next steps.

An end product is most effective when it:

e Capftures the essence of what the tutor and client accomplished during the session.

e Is actively written/developed by the client; an end produce should never be
notes/work the tutor has compiled during the appointment and then just hands to the
client.

e |s detailed and makes sense on its own so the client can use it independently after the
session.

e Comes with a plan. Be sure to discuss HOW the client can use this tool in the next step
of the writing process.

End products for brainstorming/pre-drafting sessions:
While all that is produced at the brainstorming stage should further client confidence in his/her ability
to tackle a particular writing project, pre-drafting end products are also useful in encouraging more
detailed analysis, better selection and use of evidence, and further thought and research on the
topic. Some possibilities include:
e Summary/purpose statements paired with questions for further inquiry or questions that
prompt analysis
e Detailed annotations of a text that correspond to outlines in progress
e List of evidence that corresponds with the topic/question at hand
e Free-writes labeled with further points of inquiry/analysis, terms that must be defined, possible
claim statements or paper topics, etc.
NOTE: End products for the brainstorming stage need not be a detailed or "working” thesis
statement. Opftions for exploration of possible position (and counter-arguments) and questions to
explore through analysis of evidence and, perhaps, thesis templates are more useful at this stage
than even "working thesis statements,” which students sometimes misinterpret as their final thesis
statement. If you start to generate a position statement for development, make clear that the client
will need to answer certain questions or leave blanks for further explanation, etfc.

End products for structural/argumentative sessions:
The goals of these end products are to 1) bring together argumentation and evidence in a coherent
and compelling way and 2) check on flow or organization of claims.

e Structural flow charts — sometimes traditional outlines prompt students to approach their
argument in a list-like fashion; a flow chart/argument may make clearer the significance of
fransitions

o Detailed outlines, which (can) include topic sentences, framed evidence, transitional
sentences or phrases, a thesis statement, a problem statement and a list of consequences to
address in the conclusion.

NOTE: Make sure that you are working with evidence in these sessions and not “first thoughts” or
notes from class. Students sometimes think that merely organizing their class notes into a paper will
suffice. A student’s beliefs or impressions alone cannot drive a paper’s development. This should
become clear to the client as you develop outlines and structural guides.
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End products for drafted papers:
Here, it is best to work from a laptop if possible as well as a printed draft because the end-products
for these sessions will be deleting infformation, moving information within paragraphs or within the
document, reordering sentences for greater impact, developing clearer explanations, and creating
in-text citations. Other possible end products include:

e Backwards outline to check thesis validity/relevance or structural “flow”

e Solidified thesis statement that captures the full scope of the paper
NOTE: This is “roll up your sleeves” kind of work. Students, at the full draft stage, SHOULD NOT leave
with a new skeletal outline. You need to work with the draft that is there as much as possible. Clients
get frustrated and feel disheartened when you tell them to essentially start over. That said, the
delete key can sfill be your friend in these appointments. Generating new sentences with your client
can move you to hero status.

End products for editing appointments:
If a client brings in a nearly completed paper that is argumentatively and structurally sound, end
products may be detailed notes on the draft itself:

o Tips forindependent proofreading/editing

e List of resources for recurring client errors from the Hacker Manual, Session Resource Binder, or

our online resources

¢ Marked up/edited draft

e New sentence combinations or structures
NOTE: Grammar problems are usually not the main issue; it is usually clarity or overly simplified
senfences. Use these appointments to discuss verb choice, order of clauses and phrases in
sentences, sentence flow, use of new forms of punctuation such as the hyphen or the semicolon,
etc. Cormrectness in these sessions is foo simple of a goal and too low of a hurdle for a 45-minute
appointment.

Module Comprehension Check: Keeping these qualities of an effective take-home product in mind,
consider the sample take-home products below. For each situation, there are two examples.
1. Decide which example is most effective.
2. Then, justify your choice by explaining two ways it helps the client to independently address
an issue.
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Situation A: Products A1 and A2:
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Situation B: Products B1 and B2

B1

Assignment: Compare and Contrast the actions of three
characters in The Odyssey. Do these characters qualify as

: “@ jellofé?/based on their actions? Why or why not?

]
el e
= /237@9//5 /éf/‘ JZL(J/&)S
(z/&c’.’)' ST e -/7'75«:&%

(hens & /3//@4//@

72,;/5"/‘1// VA (/%J

Z '4 27,7 7§ 7/7\2 Jeee ﬁ/&

vee /E’f Sz



12.21.17
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Type Situation A choice and two ways here:

Type Situation B choice and two ways here:



